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NURTURING THE NEW FORCE OF ERASMUS CHAMPIONS IN SCHOOL EDUCATION 

1. Introduction 

Erasmus+ is the European Commission's programme for education, training, youth and sport, which aims to 

enhance skills and employability and modernise education, training and youth systems in all areas of Lifelong 

Learning (Higher Education, Vocational Education and Training, Adult Education, School Education, Youth 

activities, etc.). The Erasmus+ programme is structured around 3 Key Actions for education, training and youth 

which are: 

1. Key Action 1 (KA1/BD1): Mobility of people 

2. Key Action 2 (KA2/BD2): Cooperation for innovation and exchange of good practice 

3. Key Action 3 (KA3/BD3): Support for policy reforms 

KA1, in particular, supports schools and other organisations active in the field of school education that want to 

organise learning mobility activities for school pupils and staff. 

A wide range of activities are supported, including job shadowing and professional development courses for 

staff, individual and group mobility for pupils, invited experts, and other activities as explained below. 

The participating organisations should actively promote inclusion and diversity, environmental sustainability 

and digital education through their activities: by using the specific funding opportunities provided by the 

Programme for these purposes, by raising awareness among their participants, by sharing best practices, and 

by choosing appropriate design for their activities 

The purpose of mobility activities funded by Erasmus+ is to provide learning opportunities to individuals and 

to support internationalisation and institutional development of schools and other organisations in school 

education. Specifically, the objectives of this action are: 

• strengthening the European dimension of teaching and learning by; 

• promoting values of inclusion and diversity, tolerance, and democratic participation; 

• promoting knowledge about shared European heritage and diversity; 

• supporting development of professional networks across Europe; 

• Increasing the quality of teaching and learning in school education by; 

• supporting professional development of teachers, school leaders and other school staff; 

• promoting the use of new technologies and innovative teaching methods; 

• improving language learning and language diversity in schools; 

• supporting the sharing and transfer of best practices in teaching and school development; 

• contributing to the creation of the European Education Area by: 

1. building capacity of schools to engage in cross-border exchanges and cooperation, and carry out 

high quality mobility projects 

2. making learning mobility a realistic possibility for any pupil in school education 

3. fostering recognition of learning outcomes of pupils and staff in mobility periods abroad 
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2. Legislation context for the mobilities in 

secondary education 

Before submitting an application, the applicant organisation must develop a European Deployment 

Plan. This plan forms part of the application and describes how the planned mobility activities fit into 

a broader, long-term strategy for the development and modernisation of the school(s) involved in the 

project. 

The European Development Plan is an important criterion for the evaluation of grant applications and 

should provide information on: 

the needs of the school(s) in terms of quality improvement and internationalisation (e.g. in terms of 

management skills, staff skills, new teaching methods or tools, European dimension, language skills, 

curriculum, organisation of teaching, training and learning, strengthening links with partner institutions) 

and how the planned activities will contribute to meeting these needs 

the expected impact on pupils, teachers and other staff, as well as on the school as a whole how schools 

will integrate into their curricula and/or school development plan the competences and experience 

acquired by their staff 

how e-twinning will be used in relation to the planned mobility activities, where appropriate 

E-twinning (eTwinning) 

E-twinning promotes cooperation and networking between schools in Europe through the use of 

information and communication technologies (ICT). It provides advice, ideas and tools to make it easier 

for schools to develop partnerships and engage in collaborative projects in any subject area. 

As far as mobility projects are concerned, e-twinning makes it possible: 

finding partners/host organisations abroad and working with them before applying for a grant, with a 

view to improving the quality and impact of the planned projects 

use the tools available under the project to implement more strategic projects and make better use of 

the partners' contributions 

preparing outgoing staff, for example by developing communication with the host organisation (more 

information about the country and the host organisation, discussion and joint selection of activities) and 

participating in online information events on their mobility 

intensive cooperation between all participating schools, both during and after the completion of the staff 

mobility project. 

A formal application for an e-twinning action is not required. The only requirement is the registration 

of the school on the e-twinning portal: http://www.etwinning.net. The European e-twinning portal is a 

fully multilingual website, providing tools and services for collaboration, where teachers can register, 

search for partners and develop partnerships. It also serves as a platform where interested teachers can 

exchange resources, discuss and search for partner schools.  

E-twinning provides support to schools both at European level, through the central support service, and 

at national level, through national support services. All teachers can benefit from the services, training, 

recognition and tools provided by the e-twinning support services at national and European level. 
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2.1 Local legislation 

In 2019, the Sicilian Region and Indire signed an agreement to promote synergy in the management of 

Erasmus+ funds with those of the European Social Fund intended for education and training (see also:  

Regional authorities and competences). 

2.2 National legislation 

In consideration of the constant increase in study experiences carried out abroad by Italian students, the 

MIUR has deemed it appropriate to provide, with the note prot. no. 843 of 10/4/2013, the Guidelines 

on individual international student mobility. 

With reference to these indications, the Liceo Montale has prepared a concise handbook for the users 

concerned which can be useful for clarifying and standardizing the obligations required for students 

who have study experience abroad. The intent is to encourage and facilitate the organization and 

implementation of these experiences, in the belief that the international dimension is gradually assuming 

a central role in school curricula and training courses. 

According to what is reaffirmed, at the regulatory level, in the National Indications of High Schools, 

the study and training experiences abroad of students are considered an integral part of the training and 

education paths, both by the student and his/her family, and by the Class Council and Council of the 

school of origin and attendance during the period of study abroad. In this perspective, the study or 

training experiences carried out abroad by Italian students belonging to the education and training 

system, for periods not exceeding one school year and to be completed before the start of the new school 

year, are valid for readmission in the institute of origin and are evaluated for the purposes of the ballots, 

on the basis of their consistency with the educational objectives envisaged by the National Guidelines 

of High Schools (art. 192, c. 3 Legislative Decree 297/ and MIUR note prot. n. 2787/2011 Title V). 

As highlighted in the aforementioned MIUR note prot. 843/2013, it is important that students and 

families who choose to study abroad are aware that participation in such experiences implies the 

involvement of the student's cognitive, emotional and relational resources, reconfiguring values, 

identities, behaviors and learning from a perspective that contributes to developing transversal skills, as 

well as more specific ones related to the disciplines. 
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3. Regional/national related authorities 

The Ministries of Education, University and Research, Labor and Social Policies, as well as the 

Presidency of the Council of Ministers, without prejudice to the specific responsibilities in the 

respective sectors, are National Authorities (NAU) and collaborate jointly in the implementation of 

the Program in Italy. 

 

Each NAU then makes use of National Agencies (AN) for the management of the various measures 

envisaged by E+: INDIRE manages the school, higher education and adult education sectors for the 

MIUR; ISFOL manages the professional training sector for the Ministry of Labour; the National 

Youth Agency (ANG) manages the youth sector for the PCM. 

 

3.1 Regional authorities and competences 

In 2019, the Sicilian Region and Indire signed an agreement to promote synergy in the management of 

Erasmus+ funds with those of the European Social Fund intended for education and training. 

The initiative, financed by Axis III "Education and training" of the 2014-2020 programming of the POR 

FSE Sicily, aims to encourage and support the collaboration of Sicilian schools and universities with 

those of the southern shore of the Mediterranean (Tunisia, Morocco, Algeria , Jordan), favoring the 

exchange of good practices, the definition of joint projects, the development of networking between the 

various Institutes and the strengthening of the island's educational offer. The goal is to increase 

incoming and outgoing flows and to give life to an increasingly open and international mentality, 

capable of promoting the exchange of new practices, innovation given by a virtuous circulation of ideas, 

the inclusion and integration among peoples. 
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4. Curriculum opportunities and obstacles 

Mobility is positively associated with a higher employment probability. Mobility abroad is likewise 

linked with a higher likelihood of enrolling in postgraduate studies in Italy. The benefits of mobility in 

terms of employment do not differ significantly across socio-economic groups. However, mobility is 

particularly effective in boosting the uptake of postgraduate studies among mobile Italian graduates 

with a low socio-economic background. In Italy, ISM returns are substantially higher than in the UK, 

which could reflect that the skills accumulated and the signals sent to potential employers through ISM 

are greater in Italy. 

Policies fostering international student mobility (ISM),Footnote 1 with ISM being defined as a period 

of learning abroad during enrolment in a higher education institution in the home country, aim to boost 

the interpersonal and cultural adaptation skills necessary to live in multicultural and changing 

environments. Furthermore, ISM is often considered as a tool to enhance labour market prospects in 

globalised labour markets. 

European ISM in the framework of Erasmus+, the main European Union programme for promoting 

student mobility, has risen from 3,000 in 1987 to over 300,000 today (European Commission 2009; 

European Commission 2018), a trend likely to continue in the future. Figure 1 shows the increase in 

Erasmus+ uptake since its creation for those seven EU countries with more than 10,000 students 

participating in Erasmus+ in 2014/2015. Italy has the third and the UK the sixth highest number of 

students across all European countries 

Sociologists often examine student mobility in the context of social stratification in European societies. 

As students from higher social classes are more likely to participate in ISM (e.g. Hauschildt et al. 2015), 

better-off students might benefit more from the potentially positive outcomes associated with ISM 

opportunities than their less well-off counterparts.  

Although inequalities in opportunities for ISM uptake are important, inequalities in ISM-related 

outcomes are also central to comprehend the persistence of social inequalities across generations. The 

benefits of ISM may vary between participating students. If students with a higher socio-economic 

background benefit more from studying abroad, then student mobility might perpetuate already existing 

inequalities. The opposite may happen if the return to ISM is higher among lower social classes. Should 

the latter be true, this would be an important signal in favour of increasing the ISM uptake of students 

with a lower socio-economic background. 

As such, it is surprising that the number of studies estimating the impact and possibly differential effects 

of studying abroad on students’ further career decisions and labour market outcomes is rather limited 

(Di Pietro 2019). The reasons for this are twofold. First, measuring the impact of ISM implies being 

able to account for differences between ISM and non-ISM students’ intrinsic characteristics such as 

motivation and ability, which are associated with both future career progression and ISM participation. 

The literature taking this so-called selection bias into account is still circumscribed.Footnote 3 This 

selection bias is likely to be greater for students with a lower socio-economic background, rendering 

the comparison of the returns across socio-economic groups even more problematic. Furthermore, the 

university of graduation matters both in terms of the supply of mobility grants (Schnepf & Colagrossi 

2020) and labour market outcomes (Britton et al. 2016). In very stratified higher education systems, 

student selection into universities can also serve as a proxy for possible unobservable variables that also 

guide mobility uptake. Graduate data often do not report the universities attended by the students. Such 

an omission can lead to biased estimates, especially when looking at the returns to ISM by socio-

economic background. Second, existing studies tend to focus entirely on graduates entering the labour 

https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR18
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR18
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR11
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR11
https://link.springer.com/article/10.1007/s10734-020-00631-1#Fn3
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR39
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR39
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR39
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR6
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR6


 

 

 
9 

 

NURTURING THE NEW FORCE OF ERASMUS CHAMPIONS IN SCHOOL EDUCATION 

market, thereby leaving out mobile graduates who decide to take up postgraduate studies. As completion 

of the latter is associated with higher incomes in the long term, it is important to consider not only 

labour market outcomes but also career decisions after graduation when estimating the returns to ISM. 

In this study, several of the challenges associated with the estimation of the effect of ISM on career 

decisions and progression are addressed. We focus on overall international student mobility (comprising 

Erasmus+ and other mobility programmes) and approximate (i) career decisions with graduates’ 

decision to enrol in postgraduate studies and (ii) career progression with the employment probability at 

two points in time, so as to address the following research questions: 

https://link.springer.com/article/10.1007/s10734-020-00631-1 

Student mobility is often perceived as a ‘real world’ learning environment encouraging students’ 

personal exploration of different cultural and country settings (Amit 2010). Students participating in 

ISM generally report a high level of satisfaction with their experience abroad (Waibel et al. 2017). More 

importantly, studying abroad during tertiary education is expected to have an impact on a number of 

different graduate outcomes (Teichler 2017) ranging from study success, enhancement of competences 

(i.e. global mindedness; Roy et al. 2019), changes in values and attitudes (i.e. flexibility and cultural 

adaptation skills; Luo & Jamieson-Drake 2015), and improved labour market prospects. 

The present study focuses on two outcome variables that can be directly linked to future labour market 

incomes. First, we examine one element of career planning: graduates’ decision to take up postgraduate 

studies. Students who enrol in postgraduate studies are often not included in any analyses that link social 

inequalities with ISM labour market returns since they are not in the labour force and, as such, are 

neither available for employment nor in receipt of income. The focus on uptake of postgraduate studies 

as an outcome variable is of importance since completion of further studies potentially increases 

students’ human capital and thereby augments their earning potential in the long term (Roy et al. 2019). 

Second, we examine the returns to ISM in terms of employment, both shortly after graduation and in 

the medium term. 

Returns to ISM regarding both of these outcomes may differ by graduates’ socio-economic background, 

thereby increasing or decreasing societal inequalities. 

Studying abroad and employment status 

In the framework of human capital theory (Becker 1976), ISM can be regarded as an investment into 

human capital associated with costs and benefits. Student mobility takes place if individuals value the 

benefits higher than the costs. While students’ key motivation for studying abroad is often to improve 

their language skills (Teichler 2017), ISM can also augment interpersonal skills (Roy et al. 2019) as 

well as enhance flexibility to work in different cultural environments and cross-cultural communication 

skills (Salisbury et al. 2013), all desirable competencies for working in globalised labour markets. The 

accumulation of these skills is likely to increase mobile students’ chances of a successful entry into the 

labour market after graduation (Di Pietro 2015). ISM is also associated with investment into network 

development abroad and widening graduates’ job search radius. This, however, might be at the cost of 

network loss in the home country (Wiers-Jenssen 2007). In addition, mobile students’ improved skills 

could also raise their job expectations, which could result in higher reservation wages and longer time 

intervals for accepting job offers compared to non-mobile students. This could explain why ISM is 

associated with a longer time to find a first job in some European countries (Rodrigues 2013). 

https://link.springer.com/article/10.1007/s10734-020-00631-1
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR1
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR1
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR45
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR45
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR42
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR42
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR23
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR23
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR2
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR2
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR42
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR37
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR37
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR10
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR10
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR46
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR46
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR33
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR33
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The signalling theory (Spence 1973) suggests that educational choices, such as studying abroad, can 

serve as a signal that employers use to estimate individuals’ productivity. ISM might reveal 

interpersonal skills, cross-cultural aptness, as well as other skills (discussed above) that are valuable in 

the labour market (Petzold 2017). 

Both human capital and signalling theories suggest that ISM should positively affect labour market 

outcomes and hence the employment status of mobile students. Rational choice theory (see Breen & 

Goldthorpe 1997) would predict that, in general, for students from a high socio-economic background, 

the benefits of studying abroad outweigh the relative cost of doing so (since they have funds, 

experiences and networks available), while this might be less often the case for their counterparts from 

a lower socio-economic background. This explains the difference in mobility uptake decisions between 

students with different socio-economic statuses (see, for instance, Netz & Finger 2016). However, if 

ISM enhances the quality of the educational experience and, hence, compensates for limited school 

opportunities faced earlier in life, ISM schemes should especially benefit socio-economically 

disadvantaged graduates. This suggests that the returns to ISM should be higher for graduates with a 

lower socio-economic background. 

Furthermore, well-off students are more likely to consider ISM as a means of ‘self-realisation’, i.e. a 

consumption good associated predominately with enjoyment, while for less-privileged students, ISM 

should essentially be a human capital investment. In other words, the latter group of students is likely 

to opt for destination countries that will increase their labour market productivity (Waibel et al. 2017). 

Finally, returns to ISM could be higher for disadvantaged graduates given the higher relative costs of 

the signal provided by such an experience abroad compared to those for advantaged students (Netz & 

Finger 2016; Spence 1973). 

Evidence on this topic is rather limited (Bilecen & Van Mol 2017), and the results of studies testing 

whether the effect of mobility varies across socio-economic groups are mixed. Di Pietro (2015) and 

Sorrenti (2017), using Italian data, conclude that mobility is more beneficial for disadvantaged students 

in terms of employment probability, whereas Netz and Grüttner (2020) find that German graduates with 

highly educated parents experience higher income returns than peers whose parents have a lower 

educational level. 

Studying abroad and career planning: uptake of postgraduate studies 

ISM can be interpreted as having an ‘intrinsic formative value’ (Amit 2010). The exposure of students 

to new cultural and social environments is expected to provide insight into different career 

opportunities, as well as to shape educational and professional aspirations (Roy et al. 2019). Studying 

abroad should raise awareness of educational options, help young students reflect and develop interests 

in specific future career directions, and hence contribute to making short- and long-term career plans 

that fit personal interests (Savickas et al. 2009; Kratz & Netz 2018). Networking with students from 

different countries and university environments should also enhance the exchange on—and 

understanding of—future study opportunities after completion of one’s first degree (Messer & Wolter 

2007). On top of this, the skills acquired during ISM as well as the signal sent by the decision to study 

abroad may well increase the probability of being selected into postgraduate programmes.Footnote 4 This 

should further increase mobile graduates’ uptake of postgraduate studies. 

The increase in reflection and understanding of future career options and further study opportunities 

should be greater for students from a lower socio-economic background. According to Bourdieu and 

Passeron (1990),Footnote 5 social capital is transmitted across generations and this partly explains why 

https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR41
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR41
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR32
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR32
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR4
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR4
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR27
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR27
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR45
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR45
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR27
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR27
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR41
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR41
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR5
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR5
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR10
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR40
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR26
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR1
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR1
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR35
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR38
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR38
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR21
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR24
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR24
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR24
https://link.springer.com/article/10.1007/s10734-020-00631-1#Fn4
https://link.springer.com/article/10.1007/s10734-020-00631-1#ref-CR3
https://link.springer.com/article/10.1007/s10734-020-00631-1#Fn5
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social classes are perpetuated over time. Therefore, individuals from the upper class are likely to have 

already benefited from international networks as well as career guidance and advice before taking part 

in ISM. While studying abroad can build up these networks further, the relative advantage that can be 

gained is likely to be larger for students endowed with lower social capital. 

5. National vision for the ERA4SE Mobility 

framework 

The overall objective of the programme is, through lifelong learning, to support the educational, 

professional and personal development of people involved in education, training, youth and sport, in 

Europe and beyond, thereby contributing to sustainable development, the creation of quality jobs, the 

promotion of innovation and social cohesion and the strengthening of European identity and active 

citizenship. The programme is therefore a key instrument shaping the European Education Area and 

underpinning the implementation of the European cooperation strategy in the field of education and 

training, with its underlying sectoral themes. In addition, the programme makes an important 

contribution to promoting cooperation in the field of youth policy, which is part of the European Union's 

Youth Strategy 2019-2027, and to developing the European dimension in sport. 

The programme has the following specific objectives: 

• promote learning mobility of individuals and groups, as well as cooperation, quality, inclusion 

and equity, excellence, creativity and innovation at the level of organisations and policies in the 

field of education and training; 

• promote mobility in the field of non-formal and informal learning and the active participation 

of young people, as well as cooperation, quality, inclusion, creativity and innovation at the level 

of youth organisations and policies; 

• promote the learning mobility of staff in the field of sport, as well as cooperation, quality, 

inclusion, integration, creativity and innovation at the level of organisations and policies in the 

field of sport. 

 

 

 

 


